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ABSTRACT 

This action research study explores the author’s developmental 

journey toward becoming an inspirational role model for 

trainee teachers through iterative cycles of planning, action, 

observation, and reflection. The study documents the author’s 

process of personal growth, focusing on the evolution of 

teaching practices, the cultivation of a supportive learning 

environment, and the navigation of challenges. Qualitative data 

from self-reflections, trainee feedback, and pedagogical 

experimentation inform the analysis, highlighting the iterative 

nature of development. The findings demonstrate the 

significance of ongoing self-reflection, adaptation, and 

professional growth in aspiring to inspire and empower future 

educators. By offering insights into practical strategies and 

challenges, the study contributes to the discourse on 

transformative teacher education, emphasising the importance 

of continual development in fostering inspirational classroom 

leadership. 

 

Introduction 

The role of teachers in shaping future generations 
cannot be overstated, and their influence extends 
far beyond the mere transmission of knowledge. As 
education systems evolve to meet the demands of 
a rapidly changing world, the need for 
transformative teacher education becomes 
increasingly crucial. At the heart of this 
transformation lies the cultivation of inspirational 

role models in the classroom – educators who not 
only impart knowledge but also inspire, motivate, 
and empower their students to reach their full 
potential. Darling-Hammond (2010) emphasised 
that effective teacher education programmes 
should focus on developing educators who can 
create positive learning environments, foster 
critical thinking skills, and model the values and 
behaviours they wish to instill in their students. 
This view has been reinforced by more recent 
research, with Körkkö et al. (2016) highlighting the 
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importance of reflective practice in teacher 
development, and Lampert (2021) arguing for the 
significance of studying pedagogy as a means of 
becoming an effective educator. By reimagining 
teacher education through the development of 
inspirational role models, we can create a ripple 
effect that transforms not only individual 
classrooms but entire educational ecosystems. 

This action research aims to explore the 
author’s developmental journey toward becoming 
an inspirational figure for trainee teachers through 
the introduction of concept-based education. 
Concept-based education focuses on grasping 
overarching concepts and key ideas rather than 
simply memorising details. This approach 
promotes critical thinking by helping students link 
ideas through logical connections, leading to more 
profound and lasting learning (Erickson & 
Lanning, 2017). By employing iterative cycles of 
reflection and intervention, the study examines the 
evolution of teaching practices, the creation of a 
conducive learning environment, and the 
navigation of challenges inherent to this 
transformative process. Through qualitative 
analysis of self-reflections, trainee feedback, and 
pedagogical experimentation, this research 
provides valuable insights into practical strategies 
that contribute to transformative teacher 
education. The findings highlight the critical role of 
ongoing self-reflection and adaptation in fostering 
inspirational leadership within the classroom, 
ultimately contributing to the broader discourse on 
effective teacher development. 
 

Statement of problem 

Despite the importance of inspirational role 
models in education, as highlighted by Darling-
Hammond (2010), Körkkö et al. (2016), and 
Lampert (2021), there remains a significant gap in 
understanding how teacher educators can 
effectively become such figures for their trainee 
teachers. The evolving demands of the rapidly 
changing educational landscape require a 
transformation in teacher education, yet the 
process of becoming an inspirational role model is 
not well-documented or understood. Many teacher 

education programmes focus primarily on content 
knowledge and pedagogical techniques, often 
neglecting the crucial aspects of personal 
development, reflective practice, and the ability to 
inspire and motivate future educators. This 
disconnects results in a lack of practical strategies 
and insights for teacher educators striving to 
embody the qualities they aim to instil in their 
trainees. Furthermore, the complex and dynamic 
nature of 21st-century classrooms necessitates 
educators who can adapt, reflect upon, and 
continuously improve their practice, but the 
pathway to developing these skills remains unclear. 
The challenge lies in identifying and implementing 
effective methods for teacher educators to evolve 
into inspirational figures who can create positive 
learning environments, foster critical thinking, and 
model the values and behaviours essential for 
future teachers. Without addressing this gap, there 
is a risk of perpetuating a cycle where new teachers 
enter the profession without the inspiration and 
role modelling needed to become transformative 
teachers themselves. 
 

Research objectives 

This study focuses on understanding the author’s 
growth as a teacher and how effective strategies can 
create a supportive learning environment for 
trainee teachers. The objectives of this research are 
to explore the author’s journey in becoming an 
inspirational role model and to evaluate the impact 
of specific teaching strategies, including the use of 
a research proposal template, quizzes, the flipped 
classroom, and the conceptualisation of topics. 

The research proposal template was used to 
provide students with a structured framework to 
organise their thoughts and ideas systematically. 
This structure simplifies the process of 
understanding and engaging with research, 
reducing cognitive overload and allowing students 
to focus on developing their critical thinking and 
analytical skills. By having a clear guide, trainee 
teachers can approach research tasks more 
confidently, fostering independence and discipline 
in their academic work. 
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Quizzes were implemented as a formative 
assessment tool to reinforce learning and provide 
immediate feedback. They serve to identify areas 
where students may need further support while also 
encouraging consistent engagement with the 
course material. In addition, quizzes help instil 
discipline by promoting regular study habits, 
ensuring students stay on track with their learning 
objectives. 

The flipped classroom approach was 
employed to shift content delivery outside of class, 
typically through videos or readings, and reserve 
classroom time for active, collaborative learning. 
This strategy allows students to take ownership of 
their pre-class preparation, fostering independence 
and self-directed learning. During in-class sessions, 
the focus on interaction and exploration of ideas 
enhances critical thinking and problem-solving, 
creating a more dynamic and supportive learning 
environment. 

Finally, the conceptualisation of topics was 
emphasised to encourage students to focus on 
broad concepts and big ideas rather than isolated 
facts. This method promotes critical thinking by 
requiring students to identify connections between 
ideas and apply knowledge in various contexts. By 
fostering deeper understanding and logical 
reasoning, this approach supports the development 
of a classroom environment where exploration, 
discussion, and growth are prioritised. 

Together, these strategies were designed to 
cultivate a supportive and enriching learning 
experience that nurtures critical thinking, 
independence, and discipline while empowering 
trainee teachers to grow both academically and 
personally. 
 

Research questions 

To guide this exploration, the research addresses 
two key questions: 

i. How could the author evolve into an 
inspirational role model in the classroom 
through the integration of concept-based 
education?  

ii. How do specific teaching strategies, 
including the use of a research proposal 

template, quizzes, the flipped classroom, and 
the conceptualisation of topics, impact the 
development of critical thinking, 
independence, discipline, and a supportive 
learning environment among trainee 
teachers? 

 

Literature review 

The transformation of teacher education and the 
development of inspirational role models in the 
classroom have been subjects of increasing interest 
in educational research. This review examines key 
literature that addresses various aspects of this 
complex issue. 

Darling-Hammond (2010) provided a 
foundational perspective on the importance of 
teacher education in shaping the future of 
education. Her work emphasised the need for 
programmes that develop educators capable of 
creating positive learning environments and 
fostering critical thinking skills. This seminal 
research highlighted the gap between traditional 
teacher preparation and the actual demands of 
modern classrooms. Building on this foundation, 
Körkkö et al. (2016) explored the role of reflective 
practice in teacher development. Their study 
demonstrated that ongoing reflection is crucial for 
teachers to continually improve their practice and 
adapt to changing educational landscapes. This 
work underscored the importance of integrating 
reflective practices into teacher education 
programmes to cultivate adaptive and responsive 
educators. Schön’s (2017) model of reflective 
practice further deepens this understanding by 
introducing the concepts of “reflection-in-action” 
and “reflection-on-action,” which emphasise the 
iterative process of learning during and after 
teaching experiences. Schön highlights the 
importance of adaptive thinking and situational 
awareness, enabling teachers to respond effectively 
to challenges and refine their practices dynamically. 

Lampert (2021) further contributed to this 
discourse by arguing for the significance of 
studying pedagogy as a means of becoming an 
effective educator. Her research suggested that a 
deep, analytical approach to understanding 
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teaching practices is essential for developing 
educators who can inspire and motivate their 
students. The concept of teachers as inspirational 
role models has been explored by several 
researchers. Kim et al. (2019) identified key qualities 
of effective teachers, including the ability to inspire 
and motivate students. His work provided a 
framework for understanding the characteristics 
that contribute to a teacher’s capacity to serve as a 
positive role model. In the context of teacher 
education, Feiman-Nemser (2001) argued for a 
continuum of teacher learning, emphasising the 
need for ongoing professional development 
beyond initial teacher preparation. This perspective 
aligns with the idea that becoming an inspirational 
role model is a continuous process of growth and 
development. 

More recently, Biesta et al. (2017) explored 
the concept of teacher agency in professional 
development. Their research highlighted the 
importance of teachers taking an active role in their 
own learning and development, which is crucial for 
becoming inspirational figures in the classroom. 
Frenzel et al. (2018) examined the emotional 
aspects of teaching and their impact on student 
motivation. Their study demonstrated the 
significant influence of teacher enthusiasm on 
student outcomes, reinforcing the importance of 
developing educators who can inspire and engage 
their students emotionally. 

Current research on inspirational role models 
in education highlights the qualities effective 
educators should possess, but falls short of 
exploring the practical, lived experiences of teacher 
educators striving to embody these ideals. There is 
a noticeable gap in understanding the 
developmental process of becoming an 
inspirational role model, including how educators 
identify areas for growth, overcome challenges, and 
implement actionable strategies for self-
improvement. Moreover, while the value of 
reflective practice is well-established, Schön’s 
(2017) emphasis on continuous self-assessment 
and adaptive practice offers critical insights into 
how educators can refine their approaches and 
respond effectively to dynamic classroom 
environments. However, there is still a need for 
deeper exploration of how teacher educators can 

engage in effective self-reflection to enhance their 
ability to inspire trainees. Additionally, little is 
known about how these educators navigate 
institutional constraints while pursuing personal 
growth, or how their development impacts the 
motivation and professional growth of their 
trainees. Existing studies often lack a longitudinal 
perspective, providing only snapshots rather than 
tracking the evolution of a teacher educator over 
time. 

Action research is particularly well-suited to 
address gaps in teacher education, as it allows 
teacher educators to document their own 
experiences, offering authentic insights into their 
personal and professional transformation. This 
iterative process fosters continuous reflection and 
adjustment, enabling educators to adapt their 
practices in response to their findings. As Cochran-
Smith and Lytle (2009) assert, action research is a 
systematic inquiry that is conducted by teachers to 
improve their own practice. The cyclical nature of 
action research facilitates ongoing reflection, which 
McNiff (2016) highlights by noting that action 
research is about being a reflective practitioner. 
Additionally, action research generates context-
specific insights that are tailored to specific 
educational settings, making the findings more 
applicable to other educators. Kemmis and 
McTaggart (2000) describe action research as a 
collective self-reflective inquiry undertaken by 
participants in social situations to improve their 
practices. By engaging in action research, teacher 
educators not only enhance their own practices but 
also model the reflective, research-based 
improvement process for their trainees, effectively 
bridging the gap between theoretical understanding 
and practical reality. Stringer (2010) emphasises 
that action research is a process of inquiry that 
enables teachers to understand and improve their 
practice. Ultimately, conducting action research 
leads to more effective approaches in teacher 
education, benefitting both educators and their 
students while fostering a culture of continuous 
improvement. 

In conclusion, the existing literature 
underscores the importance of transforming 
teacher education to develop inspirational role 
models. However, there is a need for more research 
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that provides practical strategies and insights into 
how this transformation can be achieved, 
particularly from the perspective of teacher 
educators themselves. Schön’s (2017) model, 
combined with action research, has the potential to 
play a crucial role in this endeavour, offering 
systematic approaches for educators to document 
their journey, reflect on their practices, and 
implement strategies that lead to meaningful 
professional growth. 
 

Research methodology 

Research design 

This action research adopted a systematic and 
iterative approach to investigate the influence of 
concept-based education on fostering student-
centred learning in the Fundamentals of Research 
in Education course at the Malaysian Institute of 
Teacher Education (IPGM) Sultan Abdul Halim 
Campus. The research methodology was structured 
around several key phases – planning, acting, 
observing, and reflecting – to ensure thorough data 
collection and nuanced analysis. Each phase was 
carefully designed to build upon the insights gained 
from the previous one, creating a dynamic and 
responsive process that allowed for continuous 
refinement and adaptation of teaching practices. 

This approach is rooted in McNiff’s model 
of action research, which advocates for a cyclical 
process of inquiry and improvement (McNiff, 
2013). By aligning with the research objectives and 
research questions, the methodology ensured that 
each phase of the action research directly addressed 
the core goals of the study. Specifically, the first 
objective – exploring the author’s growth in 
becoming an inspirational role model – was 
intricately connected to the reflective phases of the 
action research. 

Throughout the process, the cyclical nature 
of McNiff’s model allowed for iterative 
adjustments based on the findings from each 
phase, ensuring that the research remained aligned 
with its objectives and research questions while 
continuously improving the educational practices 
employed in the course. 

Research participants 

This study involved me, as the primary educator, 
and my Teaching of English as a Second Language 
(TESL) student teachers enrolled in the 
Fundamentals of Research in Education course at 
IPGM Sultan Abdul Halim Campus, a teacher 
education institute located in the northern region 
of Malaysia that offers various teacher training 
programs aimed at preparing educators for primary 
education. In my dual role as both researcher and 
participant, I undertook the responsibility of not 
only teaching but also embodying the principles of 
inspirational leadership that this research sought to 
explore. This unique positioning allowed for a 
deeply reflective and introspective examination of 
my teaching practices and their impact on student 
learning. 

The participating TESL student teachers 
brought diverse perspectives and experiences that 
enriched the analysis of the concept-based 
education approach. Their active feedback, 
engagement, and responses served as critical data 
points in understanding the effectiveness of 
specific teaching strategies and how these 
contributed to their development. Collectively, 
these interactions highlighted the reciprocal nature 
of the teaching and learning process. Their 
contributions were instrumental in exploring how 
teacher education can be transformed into a 
meaningful journey of becoming an inspirational 
role model in the classroom, offering insights into 
both the educator’s growth and students’ 
progression. 

In addition, my colleagues – acting as critical 
friends – provided an essential layer of peer review 
and collaboration. As highlighted by Mat Noor and 
Shafee (2021), critical friends are trusted individuals 
who ask thought-provoking questions, offer 
alternative perspectives, and provide constructive 
critiques, thereby enhancing the research process. 
The involvement of critical friends, as they suggest, 
fosters reflective dialogue and collaboration, 
leading to deeper insights and more impactful 
outcomes in professional growth and practice. As 
supervisors for my students’ research proposals, 
these critical friends offered constructive feedback 
on both my students’ work and my teaching 
strategies. Their external perspectives enabled me 



9   |   S. AHMAD 

MALAYSIAN JOURNAL OF ACTION RESEARCH 

to evaluate my practices with greater objectivity. 
They challenged assumptions, validated 
interpretations, and contributed to a more nuanced 
understanding of the effectiveness of my 
approaches. Their role was instrumental in 
ensuring the reliability and depth of the research 
findings, as they helped bridge the gap between my 
classroom observations and broader educational 
objectives. 

Together, the interplay between my reflective 
practices, the student teachers’ experiences, and the 
insights of my critical friends enriched this study, 
offering a comprehensive exploration of how 
teacher education can be transformed into a 
journey to become an inspirational role model. 

The intervention 

The intervention in this study was the 
implementation of concept-based education, an 
instructional approach that emphasises 
understanding broad concepts and big ideas rather 
than the mere memorisation of facts. This method 
fosters critical thinking by enabling students to 
connect various ideas through logical relationships, 
thereby encouraging deeper and more durable 
learning (Erickson & Lanning, 2017). Concept-
based education aligns with student-centred 
learning by promoting active engagement, 
problem-solving, and independent thinking (Mehta 
& Fine, 2015; Xhomara, 2022). Students are 
encouraged to apply new knowledge to real-world 
contexts, which enhances their ability to think 
critically and adapt to new challenges (Fullan & 
Langworthy, 2014; Fullan et al., 2018). This 
approach also supports personalised learning, 
allowing students to interact with concepts at their 
own pace and according to their individual learning 
styles (Tomlinson & Moon, 2017). By integrating 
concept-based education, the study aimed to create 
a dynamic, student-centred learning environment 
that not only improved academic performance but 
also prepared students for the complexities of the 
21st-century world. 

In the planning phase, I identified the 
research problem, formulated research questions, 
and designed interventions rooted in concept-
based education principles. This involved a 
thorough literature review and consultation with 
colleagues to develop effective strategies (McNiff 
& Whitehead, 2011). The course content was 
organised around fundamental research concepts, 
including research paradigms, approaches, designs, 
and techniques for data collection and analysis, 
which serve as the foundation for the course’s 
summative assessment (see Figure 1). 

To support students in developing their 
research proposals, a structured research proposal 
template was introduced early in the course. The 
template, organised using a document map, 
provided a clear framework to guide students 
through each stage of the proposal-writing process. 
In alignment with the conceptual focus of the 
course, specific activities and assessments were 
carefully planned, with all materials made readily 
available to students through Google Sites. This 
approach ensured accessibility and supported a 
coherent and structured learning experience. 

In the action phase, these interventions were 
implemented in the classroom through concept-
based teaching methods and student-centred 
learning activities. Each week, a new research 
concept was introduced, and students updated their 
research proposal templates accordingly. 
Interactive lectures, group discussions, and 
practical exercises were designed to deepen 
students’ understanding of each concept. Key 
strategies included the early introduction of the 
research proposal template, the use of digital tools 
like Google Classroom and Google Sites, and 
interactive methods such as pop quizzes and 
roundtable discussions. Research workshops and 
expert talks provided practical insights, while 
regular feedback and personalised guidance 
ensured students were supported throughout their 
research projects (McNiff, 2016). 
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Figure 1 

The course content based on key research concepts 

 

 

Data collection 

During the observation phase of my action 
research, to comprehensively address both research 
questions, I employed multiple data collection 
methods that provided a blend of quantitative and 
qualitative insights into my teaching practices and 
their impact on student learning and engagement. 
These methods included real-time feedback via 
Padlet, my reflective journal, and the Instrumen 
Penilaian Pelaksanaan Kurikulum (IPPK) survey 
within the Institut Pendidikan Guru Malaysia (IPGM) 
iTEMS system. The IPPK survey is a structured 
tool designed to assess curriculum implementation, 
collecting both quantitative data for statistical 
analysis and qualitative data through open-ended 
questions that capture more nuanced feedback. 
This combination provided a holistic view of 
teaching practices and their outcomes, offering 
measurable insights alongside descriptive 
reflections on the effectiveness of the intervention. 
By triangulating data from these sources, I gained a 
comprehensive understanding of how my 
interventions influenced both my professional 
growth and my students’ learning experiences. 

Padlet platform 

Padlet enabled students to provide real-time, 
anonymous feedback on their classroom 
experiences. This platform served as a dynamic tool 
for capturing their perceptions of the student-
centred approaches I employed, such as 
collaborative learning and concept-based 
education. Students’ qualitative feedback, including 
specific reflections on engagement and challenges, 
helped evaluate the effectiveness of strategies in 
fostering a supportive and interactive learning 
environment. These data were instrumental in 
addressing both research questions, as they 
provided insights into how these approaches 
supported students’ learning and informed my 
growth as an inspirational role model. 

IPPK survey 

The IPPK survey offered a dual perspective by 
providing both numerical data and open-ended 
responses about student satisfaction and the 
effectiveness of my teaching methods. The 
quantitative results provided a broad overview of 
how students rated specific aspects of my teaching, 
such as organisation, creativity, and supportiveness. 
For instance, high scores on items like ‘structured 
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teaching’ and ‘motivating students’ quantitatively 
demonstrated the impact of my strategies. 
Meanwhile, the qualitative responses enriched 
these findings by detailing students’ personal 
experiences. These combined insights addressed 
both research questions by illustrating how 
students perceived my strategies and how their 
feedback informed my professional development. 

Reflective journal 

My reflective journal served as an ongoing record 
of my personal observations, challenges, and 
growth throughout the teaching process. This 
qualitative data source allowed me to document 
how I experimented with and refined teaching 
strategies, providing a deeply introspective lens on 
my journey toward becoming an inspirational role 
model. The journal also captured my observations 
of how specific strategies, such as the flipped 
classroom and the research proposal template, 
impacted student engagement and learning. These 
reflections directly addressed both research 
questions by linking my professional growth to the 
observed outcomes of my strategies. 

Data analysis 

To analyse the data collected from all these sources, 
I utilised ChatGPT (OpenAI, 2024), an advanced 
language model developed by OpenAI. ChatGPT 
is a powerful tool capable of processing large 
amounts of text data, assisting with tasks such as 
organising, categorising, and identifying patterns 
and themes within qualitative data. While 
traditional approaches like Braun and Clarke’s 
(2006) thematic analysis offer a well-established 
framework for identifying themes through a 
rigorous step-by-step process, my decision to use 
AI was guided by several considerations. 

Firstly, ChatGPT allowed for efficient 
processing of substantial volumes of qualitative 
data, such as reflective journal entries, open-ended 
survey responses, and real-time feedback. This 
capability was particularly valuable given the time 
constraints of my research. Additionally, the 
model’s ability to quickly identify patterns and 
generate insights enabled me to triangulate findings 

across multiple data sources with greater speed and 
accuracy. 

Secondly, using AI complemented rather 
than replaced traditional analysis methods. I cross-
verified the themes and patterns identified by 
ChatGPT against established qualitative 
frameworks, ensuring that the insights generated 
were both meaningful and valid. This hybrid 
approach combined the efficiency of AI with the 
rigor of human interpretation, leveraging the 
strengths of both methodologies. 

Finally, incorporating AI into the analysis 
aligned with the innovative focus of my research, 
which sought to explore not only the impact of 
concept-based education but also the potential of 
emerging technologies to enhance educational 
research practices. By justifying the use of AI in this 
context, I aim to demonstrate its value as a 
complementary tool in qualitative analysis, 
particularly when integrated thoughtfully and 
critically with traditional methods. 

I exported data from Padlet, the IPPK 
survey, and my reflective journal to ChatGPT. I 
was then able to systematically organise and 
categorise the information according to emerging 
themes and topics relevant to my research 
objectives. ChatGPT helped me analyse this data 
by highlighting recurring patterns and extracting 
key insights, which were crucial for addressing my 
research questions. 

Through this process, I was able to 
synthesise the insights into a comprehensive 
summary that facilitated my critical reflection. This 
reflection informed the next cycle of planning, 
acting, observing, and reflecting, in alignment with 
McNiff’s (2013) model of action research. I 
documented my reflections in research journals and 
discussed my findings in collaborative meetings 
with my critical friends who were fellow research 
supervisors, allowing me to continuously refine my 
teaching strategies. Throughout the research, 
maintaining a reflective journal was essential for 
documenting my personal observations, 
challenges, and insights, consistent with McNiff’s 
emphasis on self-reflection in action research 
(McNiff, 2016). This approach ensured that both 
of my research questions were thoroughly explored 
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and addressed, contributing to the overall goals of 
my study. 
 

Findings and discussions 

This section presents the findings from the data 
collection and discusses their implications in 
addressing the research questions. The findings are 
drawn from multiple sources, including real-time 
feedback via Padlet (Figure 2), quantitative and 
qualitative data from the IPPK survey (Figure 3 and 
Figure 4), and reflective journal entries. These data 
sources collectively provide a rich, multi-
dimensional understanding of how the integration 
of concept-based education and student-centred 
approaches influenced both the educator’s 
professional growth and the students’ learning 
experiences. The discussion explores the reciprocal 
nature of this process, highlighting the 
interconnected dynamics of teacher development 
and student engagement while situating the 
findings within existing educational literature. 

Research question 1: How could I evolve into 
an inspirational role model in the classroom 
through the integration of concept-based 
education? 

The integration of concept-based education has 
been instrumental in shaping my evolution as an 
inspirational role model. This transformation, as 
revealed through student feedback on Padlet, IPPK 
survey responses, and my reflective journal, is 
characterised by three key attributes: empathy, 
clarity and structure, and adaptability. Together, 
these qualities allowed me to foster trust, 
engagement, and motivation among my students. 

Empathy: Building trust and motivation 

To begin with, empathy emerged as a cornerstone 
of my teaching practice. Students consistently 
highlighted how my efforts to understand their 
challenges and provide tailored support fostered a 

positive and safe learning environment. For 
example, one student shared in the IPPK survey:  
 

“Dr Satirah always listens to our concerns and 
provides guidance, making the learning process easier 
and more enjoyable.”  

 
Similarly, a Padlet response reflected:  
 

“Dr always tries to understand us better and makes 
us feel comfortable.” 

 
Reflecting on these insights, I noted in my 

journal:  
 

“I take time at the start of each session to check in 
with students—asking about their workload, 
discussing any challenges they are facing, and offering 
alternative approaches when needed. I also ensure my 
responses to their questions or concerns are thoughtful 
and demonstrate that their perspectives matter.” 

 
For instance, during one particularly challenging 
assignment, I made myself available for one-on-
one consultations, adjusting deadlines for those 
who needed more time, and providing personalised 
feedback. One student later remarked: 
 

“She makes us feel safe to ask questions and is very 
approachable.” 

 
These moments underscored the importance 

of creating a classroom dynamic where students felt 
heard and valued. The trust built through these 
actions encouraged deeper engagement. As another 
student reflected:  
 

“Dr Satirah really makes an effort to see things from 
our perspective, which helps us stay motivated even 
when things get tough.”  
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Figure 2 

Students’ feedback via Padlet 

 

 
Figure 3 

Quantitative data from the IPPK Survey 
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Figure 4 

Quantitative data from the IPPK Survey 

 

 
 
Through consistent and intentional acts of 
listening, adjusting, and validating their 
experiences, I was able to cultivate an empathetic 
environment that motivated students to embrace 
challenges and persevere. 

Clarity and structure: Modelling discipline 

Clarity and structure played a pivotal role in 
establishing discipline and consistency. Students 
frequently commented on the systematic nature of 
my teaching, particularly the weekly research 
proposal updates. This structured approach 
modelled discipline and helped students develop 
better time management skills, traits they began to 
emulate in their work. On Padlet, one student 
wrote:  
 

“Completing the proposal weekly lessens our burden 
compared to doing everything at the last minute.”  

 
Another shared in the IPPK survey:  
 

“The structured weekly updates helped us stay on 
track, and everything was clearly explained.”  
 

The quantitative data from the IPPK survey further 
reinforced this impact, with Item 3 (structured and 
organised teaching) receiving a high score of 4.89 
out of 5, underscoring the value of this approach. 

Reflections from my journal corroborate 
these findings, documenting an improvement in 
student discipline and consistency. As I reflect on 
my journey of integrating concept-based education 
and student-centred strategies into my teaching 
practice, I am struck by the significant 
improvements in student discipline and 
consistency. Early on, I observed that many 
students struggled with managing their time 
effectively, often resorting to last-minute efforts 
that compromised the quality of their work. 
Recognising this, I made it a priority to create a 
structured framework that could guide them 
towards better habits. 

The introduction of the weekly research 
proposal template was a pivotal moment. At first, I 
wondered whether students would see this as an 
added burden. However, their feedback surprised 
and encouraged me. Many expressed gratitude for 
the systematic approach, noting how it helped them 
break down complex tasks into manageable steps. 
I noticed a shift in their behaviour: students began 
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submitting their work on time, participating more 
actively in class discussions, and seeking feedback 
regularly. This consistency not only improved the 
quality of their work but also created a more 
focused and collaborative classroom environment. 

This disciplined approach facilitated the early 
completion of the syllabus, enabling additional time 
for in-depth discussions and tailored guidance on 
research proposals. Such outcomes suggest that 
fostering a structured and supportive environment 
contributes significantly to positive student 
engagement, aligning with the principles of 
concept-based education that prioritise clarity and 
depth of understanding. In my journal, I wrote, 

 
“This experience also taught me the value of discipline 
in my own teaching. By modelling consistency and 
setting clear expectations, I found that students 
mirrored these behaviours. This was a powerful 
reminder that teaching is not just about delivering 
content but about inspiring habits and mindsets that 
extend beyond the classroom.” 

 
Through this process, I learned that small, 

intentional changes can have a significant impact 
on both students and educators. The discipline and 
consistency I observed among my students 
reaffirmed my belief in the importance of 
scaffolding and structure, core tenets of concept-
based education. More importantly, it reminded me 
of the reciprocal nature of teaching: as I worked to 
support my students’ growth, I found myself 
growing alongside them, becoming more reflective, 
adaptive, and intentional in my practice. 

Adaptability: Inspiring engagement 

Adaptability emerged as a critical factor in fostering 
student engagement. Students consistently 
acknowledged my willingness to innovate and tailor 
my methods to meet their needs. On Padlet, one 
student noted: 
 

“We always love how you bring different approaches 
to the classroom, making it more engaging.”  

 
Another shared in the IPPK survey: 

“Dr uses various methods in class, such as student-
centred activities, quizzes, and roundtable 

discussions, which make learning interesting and 
fun.”  

 
Reflecting on this feedback, I recognised that my 
adaptability not only maintained the dynamism of 
lessons but also allowed me to respond to diverse 
learning needs. As I wrote in my journal:  
 

“Experimenting with new approaches helped me 
connect with students in meaningful ways, making 
learning both engaging and effective.”  

 
This adaptability was further validated by the IPPK 
survey’s 4.83 score for Item 7 (creative and 
engaging teaching methods), illustrating how a 
willingness to innovate inspired students to stay 
curious and motivated. 

Research question 2: How do specific 
teaching strategies on concept-based 
education impact the development of critical 
thinking, independence, discipline, and a 
supportive learning environment among 
trainee teachers? 

The specific teaching strategies I employed – 
rooted in concept-based education principles – 
proved highly effective in fostering critical 
thinking, independence, and discipline while also 
creating a supportive learning environment. 
Feedback from Padlet and the IPPK survey, 
alongside my reflections, highlights the 
transformative impact of these strategies. 

Research proposal template: Cultivating 
discipline and collaboration 

The research proposal template was central to 
developing discipline and collaboration among 
students. Weekly updates helped students break 
down complex tasks into manageable parts. As one 
student noted on Padlet: 
 

“Completing the proposal weekly lessens our burden 
compared to doing everything at the last minute.”  

 
Another shared in the IPPK survey: 
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“Dr guided us step by step during the proposal 
process, making a tough task more manageable.” 

 
My reflections reinforced the above 

feedback, as I wrote:  
 

“The template ensured consistency in submissions and 
allowed me to provide targeted feedback that improved 
both clarity and understanding.”  

 
Additionally, the collaborative aspect of in-class 
updates was highlighted by a student who 
remarked: 
 

“Since everyone’s there, we can always ask for their 
help, which saves us from a lot of confusion.”  

 
This alignment was further supported by the IPPK 
survey’s high score of 4.89 for Item 8 (guidance and 
feedback). 

Quizzes: Stimulating critical thinking 

Quizzes were an effective tool for reinforcing 
understanding and promoting critical thinking. 
One student commented on Padlet: 
 

“Pop quizzes keep us on our toes and help us 
understand better.”  

 
Similarly, another IPPK survey response noted: 
 

“Quizzes at the beginning of each class ensured that 
we were prepared and could apply what we’d 
learned.” 

 
Reflecting on this, I observed in my journal:  
 

“Quizzes encouraged active participation, requiring 
students to critically engage with the material while 
providing me with real-time insights into their 
progress.”  

 
The IPPK survey’s score of 4.89 for Item 6 

(activities that stimulate creative thinking) validated 
the effectiveness of quizzes in fostering 
engagement and comprehension. 

Flipped classroom: Encouraging 
independence 

The flipped classroom approach encouraged 
students to take ownership of their learning by 
engaging with materials before class (Bergmann & 
Sams, 2012). On Padlet, a student remarked:  
 

“The flipped classroom helps us understand the topic 
better and requires us to focus more in class.”  

 
Another highlighted its benefits, saying: 
 

“Having access to the materials beforehand made it 
easier to follow along during discussions and 
participate actively.” 

 
 However, challenges were also noted, with one 
student sharing,  
 

“Flipped classrooms are challenging because they 
require discipline, which I sometimes lack.”  

 
Another added: 
 

“It’s hard to keep up with pre-class work when we 
have other assignments to complete.”  

 
In my journal, I reflected:  
 

“While the flipped classroom worked well for self-
motivated students, additional support was necessary 
for those who struggled with self-directed learning.”  

 
To address this, I introduced structured 

timelines for pre-class activities and provided 
reminders to help students stay on track. This 
approach balanced independence with guidance, 
ensuring its effectiveness across a diverse group of 
learners. As one student remarked:  
 

“The reminders and extra tips from Dr Satirah 
really helped me stay disciplined and complete the 
tasks before class.” 

 
This mix of positive outcomes and 

challenges highlighted the need for flexibility in 
implementing the flipped classroom approach, 
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ensuring all students could benefit from its 
potential to deepen learning and engagement. 

Conceptualisation of topics: Fostering critical 
thinking 

Simplifying course content into broader conceptual 
themes was another impactful strategy, consistent 
with the principles of Conceptual-Based Education 
(Erickson & Lanning, 2017). By organizing topics 
into overarching concepts, students were able to 
focus on understanding relationships and 
connections rather than memorizing isolated 
details. One student shared on Padlet:  
 

“Dr Satirah’s method of grouping topics into main 
concepts made it easier to understand and connect 
ideas.”  

 
Similarly, an IPPK survey response stated:  
 

“Simplifying the syllabus into conceptual themes 
reduced confusion and allowed us to focus on the key 
points.” 

 
Reflecting on this, I wrote in my journal:  

 
“Reducing cognitive overload encouraged students to 
focus on making connections between ideas, fostering 
higher-order thinking and deeper understanding.”  

 
This approach aligns with Erickson and Lanning’s 
(2017) argument that conceptual learning enhances 
cognitive engagement by prioritising the 
exploration of ‘big ideas’ that transcend discrete 
facts. Furthermore, the IPPK survey’s high score 
of 4.89 for Item 3 (structured teaching) confirmed 
the effectiveness of this strategy in creating a clear 
and accessible framework for learning. 

By simplifying content into conceptual 
themes, I not only helped students develop a more 
coherent understanding of the subject matter but 
also encouraged the critical thinking and problem-
solving skills central to deep and meaningful 
learning (Biggs & Tang, 2011). This approach 
demonstrated the value of aligning teaching 
practices with evidence-based strategies for 
fostering higher-order learning outcomes. 

Supportive learning environment: 
Encouraging engagement 

Lastly, creating a supportive learning environment 
was a consistent theme in the feedback. On Padlet, 
a student remarked:  
 

“The materials on Google Sites are easily accessible 
and very useful.”  

 
Another IPPK survey response noted:  
 

“Dr listens to us and makes us feel comfortable to 
ask questions.”  

 
In my reflections, I captured the importance of this 
support:  
 

“Providing timely feedback and accessible resources 
helped students feel motivated and confident, enabling 
them to engage more actively.”  

 
The IPPK survey’s score of 4.83 for Item 10 
(motivating students) underscored the role of a 
nurturing environment in fostering student 
success. 

The analysis of student feedback underscores 
the effectiveness of the teaching strategies 
employed in fostering critical thinking, 
independence, discipline, and a supportive learning 
environment among trainee teachers. These 
strategies – grounded in the principles of concept-
based education and student-centred learning – 
reflect pedagogical approaches that align with 
established research on effective teaching practices. 
 

Conclusion 

The findings from this study underscore the 
transformative power of integrating concept-based 
education principles and student-centred teaching 
strategies to foster both myself and student 
development. Consistent with Erickson et al.’s 
(2017) framework for concept-based education, the 
study revealed that focusing on overarching 
concepts rather than isolated content helped 
students make deeper connections and engage in 
higher-order thinking. This conceptual approach 
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reduced cognitive overload, as observed in 
students’ feedback and research proposal progress, 
while also fostering critical thinking, independence, 
and discipline. 

The reflective practices employed align 
closely with Schön’s (2017) model of reflective 
practice, which emphasises the importance of 
continuous self-assessment in professional 
development. Through my reflective journaling, I 
was able to critically evaluate my teaching 
strategies, understand their impact on students, and 
refine my approaches. This process mirrored the 
findings of Darling-Hammond et al.’s (2020) study, 
which highlighted that reflective teaching enhances 
educators’ ability to create inclusive and responsive 
learning environments. Furthermore, it resonates 
with Stringer's (2010) “Look, Think, Act” 
framework, advocating for a systematic approach 
to action research through observation, reflection, 
and action. Similarly, McNiff’s (2013, 2016) 
perspective emphasises the significance of 
practitioners conducting systematic inquiries into 
their own practices to foster improvement and 
contribute to personal and professional 
development. 

Furthermore, the positive impact of 
collaborative and student-centred strategies such as 
quizzes, flipped classrooms, and structured 
research proposal templates resonates with Prince’s 
(2004) advocacy for active learning methods. These 
approaches were effective in promoting 
engagement, as students demonstrated enhanced 
participation and confidence in their learning 
process. The findings also align with Bergmann and 
Sams’ (2012) flipped classroom model, which 
emphasises the value of empowering students to 
take ownership of their learning by engaging with 
materials independently before class. 

In conclusion, this study reaffirms the value 
of integrating concept-based education principles 
and student-centred strategies as transformative 
tools into teacher education. By bridging theory 
and practice, the findings highlight the reciprocal 
nature of teaching and learning, where the 
educator’s growth as an inspirational role model 
directly supports students’ development. 
Grounded in the literature, the findings affirm that 
effective teaching is not merely about delivering 

content but about inspiring meaningful 
connections, fostering collaboration, and 
cultivating skills that prepare students for lifelong 
learning. 
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